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      s we move into the second half of the year and begin our planning for 2020, it is appropriate for NPOs to sit back 
and look at sustainability. The question we must all ask ourselves is: “Will we still be around next year and in the 
years to come?” Remember that more than 80 ECD NPOs have closed these past twenty years.  
 
Sustainability is a much confused topic. For many, it is about rands only and the question asked mainly by donors is: 
“Does your organisation have sufficient funds to keep going?” But to ensure sustainability, the elements of good 
governance, strategy, leadership, management, branding, hard work and many others, are of critical importance.  
 
Around 1999 we joined 22 other NPOs 
to look at our financial sustainability. 
Guided by very wise investment 
experts, individuals who knew about 
markets and investing, we were part of 
the  foun ding  of  th e  Dit ikeni 
Investment Company, an investment 
company now owned by 18 non-profit 
organisations (5 have sold up). Ditikeni 
was started with share capital of R 2 
million and today has assets of around 
R 200 million. In addition each 
shareholder has had their original 
capital investment paid back through 
dividends to date, to a value of R 32.8 
million.  Essentially our share of the 
Ditikeni Investment Company has been 
achieved at no cost to us. 
 
In the most recent financial year, 2018/19, revenue is up 38%, profit is up 53%, share distribution is up 20%, 
dividend yield on net asset value is 5.9%, Net Asset Value is up 20% to R 66.37 per share, return on equity is 27% 
and internal rate of return over the 19 years is 28.5% per annum. Investments held include MTN Zakhele, Lifehealth 
Group, Brimstone, African Pioneer Limited, Vodacom, YeboYethu and others.  
 
One or two other ECD NPOs have also benefitted from being part of a consortium which has created an investment 
company. With financial foresight, together with good governance, strategic thinking and leadership for example, 
this will help to sustain these organisations into the future.  
 
We hope you enjoy the edition of EARLY YEARS. 
 
ERIC ATMORE 
Director 
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The centre’s director Professor Eric Atmore says early childhood 
development is critically important in the development of all 
children, especially for vulnerable young children. 

“Young children who attend a quality early learning programme 
perform better at formal school, are less likely to need 
expensive remedial education, are less likely to get caught up in 
crime and substance abuse, are more likely to get a job as an 
adult and for young girls, are less likely to become pregnant 
whilst a teenager.  
 
“These are significant social, education and economic benefits 
for families and society,” he says. 
 
According to Atmore, parents can offer quality early learning 
opportunities within the family at home by reading with their 
children and simply by talking with and playing with them.  
 
“Play is the means through which young children grow and 
thrive. If the parents work, then enrolling the child in a quality 
early childhood development centre is advised,” he says. 
 
When asked by People’s Post if South Africa is on the right path 
when it comes to early childhood development, Atmore, says 
the National Integrated Early Childhood Development Policy, 
approved by the cabinet in December 2015, is excellent, it is 
comprehensive and integrated. 

PUTTING CHILD  
DEVELOPMENT FIRST 

 
~ Tiyese Jeranji  

 
 

The following  article appeared in the People’s Post this 
month. 
 
The Centre for Early Childhood Development (CECD) is a non-
profit organisation in Claremont that provides training, support 
and advice in the field of early childhood development (ECD). 
 
This organisation believes young children must be put first in 
society and that is why they do the work they do to ensure that 
happens. 
 
The focus of their work is on improving the education and care 
for children from disadvantaged communities by improving ECD 
services in South Africa. Their work is primarily done in the 
Western Cape but they also work across South Africa with a 
national footprint in all nine provinces. 
 
CECD offers an integrated early childhood development 
programme that focuses on the growth and development of 
ECD centres through mentoring, coaching and providing support 
to governing bodies, principals and staff members to improve 
their services to young children.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
“We offer a package of support to ECD centres based on their 
needs. The aim is to ensure ECD centre sustainability and that 
young children receive holistic early learning and care. This 
approach to working with ECD centres includes the following 
elements: management and supervisor training, governing body 
training, teacher training, on-site support for teachers and 
management, parent education, infrastructure upgrades, 
provision of education equipment, and assistance with 
registration and subsidisation. On an annual basis, we work 
with around 300 ECD centres across the country,” says Western 
Cape operations manager, Jessica Blom. 
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maternal education, and social isolation.” The study also finds 
that children who transition out of poverty before the age of 
two are more likely to reach school readiness markers. 
 
However, for those children who continue to experience 
poverty, we know that access to high-quality early childhood 
education is proven to help mitigate its long-term effects on 
children’s development.   
 
During the first five years, a child’s brain is at its most flexible, 
making this a critical period for learning and growth. Science 
tells us that children who face adversity in the first years of life, 
often related to living in poverty, are more at risk for 
experiencing negative effects from toxic stress. Prolonged stress 
during childhood can do damage to a child’s brain architecture, 
which can lead to lifelong problems in learning, behavior, and 
physical and mental health. 
 
Prevention through high-quality early learning and care provides 
the support children need to build a foundation for a healthy 
and productive future. Supportive, responsive relationships with 
caring adults as early in life as possible can prevent or reverse 
the damaging effects of toxic stress in children. Often, these 
relationships exist between parent and child, but many children 
experience these “serve and return” interactions from other 
adults, like teachers. 
 
Read an article from APP on the study here, and learn more 
about the importance of the earliest years to a child’s brain 
development here.   

 
 

Article  available at  
https://www.ffyf.org/major-study-shows-poverty-directly-linked-

to-lack-of-school-readiness/ 

 
 
 

AUTOMATICALLY PROGRESSING 
FOUNDATION PHASE LEARNERS 

WILL ONLY CREATE FURTHER 
PROBLEMS 

 
~ Tholisa Matheza and Diane Hendricks  

 
 

If basic skills are not acquired and learners are pushed 
through school, it can have dire consequences for their 
future development, write Tholisa Matheza and Dianne 
Hendricks. 
 
While tabling her budget vote in May last year, Basic Education 

“However, the political will to drive it is missing as is the 
funding for implementation. Public officials in most provinces 
do not have the skills or capacity to deliver on the policy. The 
result has been that little implementation has happened and 
the quality of the majority of ECD centres and programmes is 
poor. 
 
“We need government to politically drive child rights and early 
childhood development programmes and quality. Until this is 
done, young children will not thrive and South Africa’s poor 
record of caring for children will continue,” says Atmore. 

 
 

Article  available at  
https://www.news24.com/SouthAfrica/Local/Peoples-Post/

putting-child-development-first- 

 
 
 

MAJOR STUDY SHOWS POVERTY 
DIRECTLY LINKED TO LACK OF 

SCHOOL READINESS 
 

~ Charles Joughin  
 
 

The American Academy of Pediatrics (AAP) released the results 
of a new study this week highlighting the role poverty plays in 
early childhood outcomes and school readiness. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Researchers followed over 46,000 children born between 2000 
and 2009 to age 7, and found that children born into poverty 
had greater odds of not being ready for school than children not 
born into poverty. 
 
According to AAP, “Children growing up in household poverty 
often have a home environment that is less supportive of school 
readiness. The authors state that reasons for less support in the 
environment could be that mothers living in household poverty 
are more like to experience increased drug/alcohol use, low 
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criteria for passing a grade, but are nevertheless deemed fit to 
progress, will remain, if not be exacerbated. 
 
All it does is pass the problem of poor performance on to the 
Intermediate Phase (grades 4 to 6), then the Senior Phase 
(grades 7 to 9), and so on until we as a country decry poor 
performance in matric. 
 
The issue is not only that learners will suffer. Teachers in later 
academic phases will be forced to spend crucial teaching time 
on compensatory efforts to ensure their learners have the 
knowledge and skills to effectively complete their current grade. 
The result is likely to create more burdens in an already 
burdened education system. 
 
Currently, learning and content backlogs in grades 8 and 9 in 
mathematics, science and English are becoming more and more 
of a challenge. 
 
This is largely because poor performance in these subjects 
results from a gap in foundational knowledge and 
understanding of content. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Language permeates all teaching content and defines what 
happens in the classroom between learner and teacher. 
 
It is a vital mechanism for learning in any grade, as is the space 
and environment to acquire this ability, which is what happens 
most effectively in the Foundation Phase. 
 
There is indeed something to be said for the emotional impact 
on a young child because of staying behind a year as their peers 
move on. 
 
Being labelled a failure is something that can cause stigma and 
become a self-fulfilling prophecy. 
 
What we need to emphasise to children is that it is acceptable 
to have to go back and understand something properly rather 

Minister Angie Motshekga proposed a progression policy which 
would see struggling learners from grades R to 3 (Foundation 
Phase) be advanced through primary school without having to 
repeat a grade, even if certain educational milestones had not 
been achieved.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Motshekga said “education experts have opined on this matter, 
and the... message is that it does not make any educational 
sense for young children aged six to 10 years to repeat a grade. 
According to the experts, the children who repeat ... gain 
absolutely nothing.” 
 
She indicated that learners who were failed suffered 
emotionally. 
 
The Foundation Phase represents the building blocks for later 
learning. 
 
When schooling is viewed from this perspective, the validity of 
criticisms of the proposal become apparent. 
 
While there is certainly value in questioning how educational 
milestones are defined and implemented (currently resulting in 
a testing culture in schools), the point remains: in this phase it 
is critical that children acquire the fundamentals of the core 
subjects in order to successfully proceed to higher grades. 
 
Mathematics, science, literacy, comprehension, listening, 
speaking, reasoning, viewing information, and the like, are vital 
to learner development at that age. 
 
And more so for the greater levels of complexity and nuance 
that come with each subsequent grade. 
 
If these basic skills are not acquired in this phase and learners 
are pushed through the system, it can have dire consequences 
for their future development. 
 
The problems manifested in learners who don’t meet academic 
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Let the school system not be punitive and remedial, but 
developmental and nurturing. 
Learners cannot simply be advanced through grades to address 
systemic bottlenecks without consequence. 
 
Education at this stage should do what it is meant to: provide 
the basic knowledge and skills to become successful in later 
school grades, in further education and training, in a career, in 
life. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The automatic progression policy is an attempt to deal with 
legitimate schooling challenges. As such, there is value in it. 
But automatic progression comes with its own challenges and 
consequences, intended and unintended, which will create 
further problems. 
 
These challenges will continue to require application and 
solutions, which the policy doesn’t adequately address; the 
factors causing high repetition rates will remain. 
 
The focus should be on addressing problems in the Foundation 
Phase and finding ways of supporting teachers in the higher 
phases to identify and support learners with differentiated 
learning needs. 
 
Matheza and Hendricks are education specialists in the Schools 
Development Unit at the University of Cape Town 

 
 

Article  available at  
https://city-press.news24.com/Voices/automatically-progressing

-foundation-phase-learners-will-only-create-further-problems 

than be promoted in name but lacking in real substance. 
 
The problems in learning and schooling that create scenarios 
where young children need to be automatically promoted 
should instead be addressed at the source. 
 
Early childhood development generally needs more attention 
and investment. 
 
We need more educators, who are better trained to work with 
young minds at this critical phase, and skilled at dealing with 
the complex challenges that present in learners who encounter 
problems at this phase. 
 
For example, there are few or no support mechanisms in place 
for differentiated reading instruction, which assumes that all 
learners progress in ability and skill at the same space. 
 
Read: A bleak picture painted for SA education in past five years 
Teachers need to be better capacitated to understand and work 
with learners in the Foundation Phase in line with the realities 
and different contexts encountered; the way home language 
and instructional language mediates learning; the class size and 
how much attention a learner gets; and developmental 
challenges created by socioeconomic factors; as well as 
psychosocial influences on health and wellbeing. 
 
Play-based learning and whole-child development has long 
been understood to be crucial for schooling, yet we ignore it – 
this kind of training is lacking or absent in our schooling. 
 
The focus should be on understanding how learners learn and 
on Foundation Phase teaching that equips learners to deal with 
the demands of schooling. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
If learners have to repeat a grade in the Foundation Phase, let 
the teaching be of such a nature that it addresses differentiated 
learner needs without assigning negative values to those 
variations in learning styles and ability. 
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